
Teaching context specific to this artefact

Date range of evidence School(s) My Role(s) Year Level(s)/Learning area(s)/Subject(s)

2021 Applicant's State High School Project  coordinator/ Geography 
teacher

Year 8 Geography

Annotation to support this evidence set 
1.6 
I worked with the HOSES and learning support to access aides and case managers to support the incursion for 
participation of SWD (G: Making awareness). Following CP conclusion, I worked with case managers and special 
education teachers to access knowledge on how best to develop the program for accessibility of students with a 
disability, leading to a resource creation event (H: Minutes & created resources). With support of the HOSES who 
provided access to specialist knowledge on relevant policy and legislation around SWD (I: 11th October email from HOD)
I was able to lead an analysis of said policies with the Yr.8 team to review the program with a focus on wider 
participation of students with a disability in 2022 (I: 18TH October minutes). 

2.3 

With the backing of contemporary research (B: Research) and current workplace knowledge as team leader (A: Minutes 
& Data), I was able to support colleagues to understand the new project (D: 6th September Minutes), assist in the 
planning of procedures for the day (D: Teachers reminder) and support their expertise when implementing learning to 
students (D: Teacher booklet).

As project organizer I used my knowledge of the new assessment and its alignment to curriculum to collaborate with 
case managers to plan and implement greater inclusion of SWD’s, resulting in assessment adjustments in line with 
reporting requirements (H: Minutes & Adjusted SWD resources 2021). Furthermore, I led meetings supporting 
colleagues to implement greater inclusion in the incursion (I: Minutes and policy resources), assisted in rebuilding 
assessment aligned with curriculum (F: All) and supported colleagues in implementing correct procedures during the 
incursion and excursion (D&O All).

3.3 

By creating, organizing and leading the CP, I was able to support my colleagues in selecting and applying effective 
teaching strategies for the benefit of students. In providing appropriate resources and community experts (D: Teaching 
work booklet and Artefact I), I was able to support colleagues to apply the strategies of the project. The assessment and 
related incursion developed students’ knowledge of native plants and macroinvertebrates, honed their geographical 
skills (e.g. creating field sketches), fostered critical thinking skills (through analysis and inferences about creek stresso rs), 
and required problem solving (e.g. making recommendations as to how to best improve the creek’s health) (D: Photos 
and F: updated assessment task). The project’s overall development of students was evinced through staff feedback 
acknowledging that it fostered a productive learning environment (E: Surveys).

As organsier of the Creek excursion, I supported colleagues in applying effective teaching strategies (O Email to 
colleagues and meeting minutes) to enable students to deepen their knowledge (e.g. identifying local animals) and skills 
(e.g. how to compost) through involvement in hands-on activities (O: Photos). 

Finally, in providing resources to the Queensland History Teachers group (J: all) I supported colleagues in selecting and 
applying resources from my project to suit their own unique learning situations for their students (J: Teacher feedback). 

4.1

When organising the project I led correspondence with parents (O: Excursion letter), built community involvement 
(Artefact I), constructed the CARAs (Artefact C) and supported colleagues with resourcing (D: Teacher Meeting, 
PowerPoint and Work booklet) to ensure all students had the opportunity to attend the incursion (Artefact D) and 
Creek excursion (Artefact L). I further supported colleagues in adopting policies and procedures for SWD (G: 12th

October minutes) and collaborated with SEU department to identify and create adjusted assessment (G: 12th October 
minutes, photo and assessment) to ensure support for all students in accessing the project. 

Evidence.

Support of Head of Special Education Department. 

11th October: Email from HOSES

RE_
Disability ...

Meeting minutes with Yr.8 Team on policies and procedures for Special Education students.

18th

Artefact [i]: Helping colleagues to understand special education 
legislation
Friday, 26 August 2022 1:16 PM
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Assessor note - This artefact has been included 
as an evidence sample for descriptor 1.6. 
However, the applicant has also annotated
it for the other descriptors on this page.   
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18th
October ...

Resources accessed during this meeting. 
Context: just a snippet of some important documents we accessed as mentioned on minutes.

Resources
accessed ...
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applicant

applicant
HOSES

3i Email from HOSES re. disability documents
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3i Meeting minutes with Year 8 Team

applicant

4



Agenda item: Moderation Presenter:  

Discussion:  

Following the Calibration,  highlighted that moderation would occur following the submission of the pieces and wanted to know 
if the Yr.8 team would prefer to meet after school or moderate in their own time. 

Conclusions: 

Due to the intensity of the term, all teachers agreed they wished to do their moderation In own time. 
 

Agenda item: Disability Documentation Update Presenter:  

Discussion: 

 presented the team with all the disability documentation that is either mandatory or republished lately. He showed the 
team a few select documents, the Individual Curriculum Plan documents, The Disability Standards for Education 2005 booklet, 
every student Succeeding improvement strategy, P-12 Curriculum and Assessment framework document and the Inclusive 
Education Policy statement.  

- Asked staff to peruse the documents and connect areas that we were doing aligning with for the CP project and 
which we needed to improve upon. 

-  also asked for volunteers to help him work with the case managers to update adjustments for inclusion,  
volunteered to help.  

Conclusions: 
From the teaching team: 
 

  
-  

.  
- . 
- Testing and engagement at their level. 
-  Ask BCC for scaling of activities.  
-  Ensure it is a respectful process. 

 
- Need to work on our consultation process with teachers, experts, community groups and students to ensure a process of 

inclusion.  

’s Prac teacher)  
- Perhaps inclusion of certain parents that could be aligned by having parent participation on the day. 

 
- Consultation of students should occur to see how they can be more strongly included.  
- Students requiring different year level adjustments despite not enough staff on the day to adjust for the day.  
- Is there a way to access another group without segregating them from the others (seu group) 

 
- Within reasonable adjustments, need to work with experts on what is a reasonable adjustment for inclusion, especially around 

the more hands on and intensive activities at the creek. 
- Activities completed within a “reasonable time” so need to ensure approval process is put into place. 

 
- Our adjustments for intellectual impairments needs to be clearer and more communication from the Special Education Team 

with teachers. 

applicant

applicant

colleague

colleague

preservice teacher

colleague

colleague

colleague

applicant
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Action items Person responsible Deadline 

 Feedback to be included in discussion with the Special 
Education case managers for 2022 updated assessment.  

 Meeting next week. 

 Peruse other documentation Teaching Team  

   

Agenda item: Parent Feedback Sheet Presenter:   

Discussion: 

 handed out the new parent feedback sheet that could be used in conjunction with drafting, based on feedback from 
colleagues. Can be implemented immediately.  

applicant

applicant

applicant
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3i Resources accessed during this meeting
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Disability Standards for Education 2005 & Guidance Notes 14 
 

 

3.7 Adjustments to be provided in reasonable time 
 (1) The education provider must take reasonable steps to ensure that any 

adjustment required to be made is made within a reasonable time.  

 (2) Whether the time is reasonable depends, in particular, on whether and when 
the student, or his or her associate, has provided: 

 (a) in a timely way, any relevant information in the possession of the student 
or associate about how the disability affects the student in relation to 
education or training; and  

 (b) the student’s or the associate’s opinion about the matters mentioned in 
paragraphs 3.5 (a), (b) and (c). 

Note   The requirement for a provider to consult a student with a disability, or an associate 
of the student, about how the disability affects the student in relation to education or training 
is set out in paragraphs 4.2 (3) (a), 5.2 (2) (a), 6.2 (2) (a), 7.2 (5) (a) and 7.2 (6) (a). 

3.8 Relation to premises standards 
 (1) These Standards do not affect the application of premises standards to 

building work undertaken as an adjustment or part of an adjustment. 

 (2) If: 

 (a) these Standards require building work to be undertaken as an adjustment, 
or part of an adjustment; and 

 (b) premises standards apply to the building work; 

these Standards do not require the building work to meet specifications more 
onerous than those required by the premises standards. 

 (3) In this section: 

premises standards means disability standards, formulated by the Attorney-
General under section 31 of the Act, that deal, in whole or in part, with the 
access to or the use of any premises. 

building work includes the construction of a new building. 
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Disability Standards for Education 2005 & Guidance Notes 17 
 

 

Part 5 Standards for participation  

5.1 Application of Part 
  This Part applies in relation to: 

 (a) a student with a disability who is enrolled in an educational institution; 
and 

 (b) an education provider that is: 

 (i) the educational institution mentioned in paragraph (a); or 

 (ii) an educational authority that administers the educational 
institution. 

Rights given by this Part 

The effect of the following standards is to give students with disabilities the right to 
participate in the courses or programs, and to use services and facilities, provided by an 
educational institution, on the same basis as students without disabilities, including the right 
to reasonable adjustments, where necessary, to ensure they are able to participate in 
education and training, on the same basis as students without disabilities. 

5.2 Participation standards 
 (1) The education provider must take reasonable steps to ensure that the student 

is able to participate in the courses or programs provided by the educational 
institution, and use the facilities and services provided by it, on the same basis 
as a student without a disability, and without experiencing discrimination. 

 (2) The provider must: 

 (a) consult the student, or an associate of the student, about whether the 
disability affects the student’s ability to participate in the courses or 
programs for which the student is enrolled and use the facilities or 
services provided by the provider; and 

 (b) in the light of the consultation, decide whether an adjustment is 
necessary to ensure that the student is able to participate in the courses 
or programs provided by the educational institution, and use the facilities 
and services provided by it, on the same basis as a student without a 
disability; and 

 (c) if: 

 (i) an adjustment is necessary to achieve the aim mentioned in 
paragraph (b); and 

 (ii) a reasonable adjustment can be identified in relation to that aim; 

  make a reasonable adjustment for the student in accordance with Part 3. 

 (3) The provider must repeat the process set out in subsection (2) as necessary to 
allow for the changing needs of the student over time. 

 (4) For this section, the provider has taken reasonable steps to comply with 
subsection (1) if the provider has complied with subsections (2) and (3).  

Note   See Part 10 for exceptions to the legal obligations set out in the standards. These 
include a provision that it is not unlawful for a provider to fail to comply with a standard if, 
and to the extent that, compliance would impose unjustifiable hardship on the provider 
(section 10.2). 
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Revised January 2019 Individual Curriculum Plans  Page 2 

An ICP requires endorsement. Endorsement indicates parent/carer 
approval and is required for academic reporting. The principal is 
responsible for endorsing ICP’s, however the endorsement status may 
be recorded by staff with Level 1, 2 or 3 OneSchool roles. 

An ICP is reviewed at the end of the semester and takes into 
consideration all informing evidence.  

Students who have difficulties with the literacy and numeracy aspects 
of learning areas/subjects may require additional focused and/or 
intensive teaching to enable them to access age appropriate 
curriculum, rather than the provision of an ICP.  

Documenting ICP decisions 

The decision to provide an ICP is documented in OneSchool in the 
Student Plan module under the Individual Curriculum Plan component. 
It includes: 

 the learning area(s) and/or subject(s) nominated and the
year level of the Australian Curriculum to be taught during
the next reporting period 

 learning expectations: described briefly, drawn from the
relevant unit of work, and aligned to the achievement
standard

 focused and/or intensive teaching strategies to be used
during the next reporting period 

 parent/carer approval. 

Categories of ICP 

A different year level (DYL) of the Australian Curriculum is provided for 
most students requiring an ICP for one or more learning areas and/or 
subjects.  

The DYL enables teachers to teach, assess and report progress towards 
the identified achievement standard across two semesters (or more for 
curriculum in bands of years).  

DYL is selected in OneSchool under Individual Curriculum Plan. 

A different year level partial (DYL-P) ICP is available for some students 
with intellectual disability

6
, where the functional impact of the disability

and the learning history of the student is such that the student is likely 
to take more than two semesters (or more for curriculum in bands of 
years) to complete the identified achievement standard.  

The DYL-P enables teachers to teach, assess and report progress 
towards the identified achievement standard and for students and 
parents/carers to see this progress across more than one year or band 
of years.  

DYL-P is selected in OneSchool under Individual Curriculum Plan. 

A Highly individualised curriculum (HIC) is provided to some students 
with disability who require intensive teaching that is highly 
individualised, comprehensive and ongoing (potentially for their entire 
schooling).  

These students are not yet able to demonstrate their learning against 
the Prep achievement standards. They access the learning areas and/or 
subjects of the Australian Curriculum through the extended levels of 
the General capabilities Literacy 1a-1d, and/or Numeracy 1a

7
. 

The HIC enables teachers to teach, assess and report against the 
learning expectations described in the HIC. 

HIC is selected in OneSchool under Individual Curriculum Plan. 

Academic reporting for students who have an ICP 

When an ICP is endorsed OneSchool reporting will be against the 
identified achievement standard

8
 for the year level of the curriculum 

provided: this ensures accurate reporting. 

Endorsement triggers the appropriate comments for the individual 
student on their report card. The report card clearly indicates the year 
level of the curriculum taught and assessed in a learning area/subject 
for the reporting period and adjusts the information provided in 
comparative reporting for that year level. Refer to Reporting to parents 
for advice on the levels of achievement to be used when reporting on 
students who have an ICP. 

If an ICP is not endorsed the student is to be taught, assessed and 
reported against the achievement standard of their age cohort with 
appropriate support. 

For reporting purposes, endorsement ensures that school and system 
data accurately reflects and represents the achievement of students 
with an ICP. Class data reports in the OneSchool Class Dashboard 
clearly identify the achievement of students with an ICP and the year 
level they have been taught and assessed. 

The number and type of ICPs provided each semester will surface on 
the school data profile so that schools can track and monitor students 
provided with an ICP as they progress towards senior secondary.  

Reviewing the provision of an ICP 

An ICP is developed and endorsed for a semester reporting period only, 
in consultation with parents/carers with a review occurring at the end 
of the reporting period. This ensures that the ICP is appropriate to the 
student’s learning needs and is accurately reflected in the students’ 
academic report. 

At the end of each semester, the school reviews each ICP using the 
latest assessment and reporting data to determine the student’s 
learning needs for the next reporting period. 

Years 11 and 12 

For students enrolled in Years 11 and 12, an ICP is not required. They 
undertake a program of learning to attain a Senior Education Profile 
which includes either a Queensland Certificate of Education or a 
Queensland Certificate of Individual Achievement. 

For students enrolled in Years 11 and 12 who have been working on a 
HIC, the Queensland Certificate of Individual Achievement records their 
learning achievements. 

6

7

8

 The student must have a verification in the EAP category of Intellectual disability or there is other documented evidence of significant limitations in intellectual functioning and significant limitations in adaptive behaviour  
 Australian Curriculum: General capabilities 
 The Australian Curriculum has achievement standards for each learning area and/or subject in each year or band of years  
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