
Teaching context specific to this artefact

Date range of evidence School(s) My Role(s) Year Level(s)/Learning area(s)/Subject(s)

2021 Applicant's State High School Project  coordinator/ Geography 
teacher

Year 8 Geography

Annotation to support this evidence set 

1.5 

Following completion of 2019’s field report, I organised an evaluation of the assessment data, which 
identified a lack of ownership amongst students (A: Minutes), resulting in the overhauling of 
assessment pieces with colleagues (F: Signatures on adjusted document). This enabled greater ease 
of access for students at the High School, indicated by improvement in academic results (P: 
2020vs2021). Following this assessment reconstruction, I initiated and facilitated resource-building 
meetings with the special Education Team, focusing on accessibility for specialist learning needs, like 
vision impairment, and a spread of adjusted assessments (H: Adjusted SWD resources 2021). To 
further cater to all students, I worked with BCC to devise an extension excursion catering to both 
gifted and passionate students (O: Creek Excursion).

1.6 
I worked with the HOSES and learning support to access aides and case managers to support the 
incursion for participation of SWD (G: Making awareness). Following CP conclusion, I worked with 
case managers and special education teachers to access knowledge on how best to develop the 
program for accessibility of students with a disability, leading to a resource creation event (H: 
Minutes & created resources). With support of the HOSES who provided access to specialist 
knowledge on relevant policy and legislation around SWD (I: 11th October email from HOD) I was 
able to lead an analysis of said policies with the Yr.8 team to review the program with a focus on 
wider participation of students with a disability in 2022 (I: 18TH October minutes). 

2.2 
The CP is an entirely new program I built to connect our school with the community (K: BCC Letter). 
Originally, the assessment was the responsibility of individual teachers; instead, I used the backing of 
research and data (B: All) to deliver an innovative learning and teaching program that supported 
staff (E, staff satisfaction surveys). It was lauded in professional networks as a program that was 
innovative in the Humanities field (J: Teachers requesting the program resources).
As project organsier, I constantly improved and adapted the content to remain relevant to the 
school. I evaluated the project with teachers (F and G) and adjusted the program for students with a 
range of abilities (H: Disability adjustments and L extension excursion). My organisation of a project 
that is focused on contextually relevant learning (D photos, group work, timetable) garnered 
recognition from my Principal through its inclusion in the school's strategic plan (N: Email and 
Strategic plan) due to the focus on sustainability within local and global communities.

2.3 

With the backing of contemporary research (B: Research) and current workplace knowledge as team 
leader (A: Minutes & Data), I was able to support colleagues to understand the new project (D: 6th

September Minutes), assist in the planning of procedures for the day (D: Teachers reminder) and 
support their expertise when implementing learning to students (D: Teacher booklet).

As project organizer I used my knowledge of the new assessment and its alignment to curriculum to 
collaborate with case managers to plan and implement greater inclusion of SWD’s, resulting in 
assessment adjustments in line with reporting requirements (H: Minutes & Adjusted SWD resources 
2021). Furthermore, I led meetings supporting colleagues to implement greater inclusion in the 
incursion (I: Minutes and policy resources), assisted in rebuilding assessment aligned with 
curriculum (F: All) and supported colleagues in implementing correct procedures during the 
incursion and excursion (D&O All).

3.2 
In 2020, as team leader I worked with colleagues to evaluate cohort data, concluding as a group that 
the current format was not ideal and change was needed; thus, ideas were put forward to plan the 
change (A: Minutes & data). This planning led to me working with a small group of colleagues to 
modify the assessment (F: Assessment modification) and collaborating with the Special Education 
Team to evaluate the project (H: All) so as to modify the assessment for SWD for increased 
engagement and access for all students (H: Minutes and adjusted SWD resources 2021). Surveys 
following the conclusion of the 2020 project indicate that the new project created an environment 
where both staff and students indicated high levels of engagement from all students (E: Surveys). 

Artefact [h]: Creation of adjusted assessment with 
colleagues
Friday, 26 August 2022 1:07 PM
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2021 meeting with case managers for accessibility
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Photo from the meeting
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Adjusted SWD resources 2021. 
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Team Meeting Date: 12/10/2021 

Time: 3:00om 

Location: K Block 

Meeting called by:   Type of meeting: Reflection and implementation of adjusted 
resources for  Creek Project 

Facilitator:  – Head of Special Education Note taker:  

Timekeeper:    

Attendees:  
 

Please read: N/A 

Please bring: Assignment materials sent by  

Minutes 

Agenda item: Purpose Presenter:  

Discussion: 

 welcomed everyone to the meeting and informed the reasoning behind it, starting to take ownership of resources and building a stronger 
consensus between case managers and classroom teachers.  

Conclusions: 

• Thanked for starting the process of working together. 
• Highlighted that the case managers are making great resources and the teachers are also, but sometimes we are double dipping and 

also could be making better resources together. 
• Identified that this process meets the needs of the Disability Discrimination Act. 
• This process will help make the assessment meaningful for our students.  

Agenda item: Unpacking the assessment Presenter:  

Discussion:  unpacked the assessment pieces and highlighted all the steps and processes that were involved. 

Conclusions: 

• Many of the case managers identified the project was interesting but for many it was too hard and would mean that many students 
did not have a means of success. 

• Students would be intimidated by the moving parts of the piece, removal and simplification of pieces was paramount to engage and 
allow access for students.  

 
Agenda item: 

Fixing the assignment Presenter: Group Discussion 

Discussion: 

As a group, we went through the assignment and began to highlight the different areas that needed to be changed. One element that became 
clear was that to appeal to the broadest audience, it was likely that two pieces would needed, one for  and  

.   

Conclusions: 

Mapping feedback 

• Have numbers next to the symbols so they can label it.  
• Black and white version is needed to for ease of access 

 

Action items Person responsible Deadline 

 Highlight areas that needed to be changed Those in Meeting Now. 

 

Head of Special Education Services
(HOSES)

3h 12th October Case managers meeting

HOSES

applicant

applicant and colleagues

colleague

applicant

HOSES

applicant

applicant

applicant

Adjusted tasks 1 and 2
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Water collection table  

 

• Make the options for see with your eyes, something to circle  (1- clear to 5 – muddy) 
• Adapt the SEQ water table (make it a visual option) 
• Could the students take a photo of the macro invertebrates  

  

- Could we put the poster directly into the assessment.  
- Lower literacy groups would benefit from the visual ability.  

 

- Water collection can be simplified, as only the turbidity and dissolved oxygen is needed for the field report.  

Field quality collection 

 

- Questioned whether students need to do this table as its more for higher order thinkers. 
- Leave in the qualitative observation. 
- Put in some simple options for students to circle (no erosion, some erosion, lots of erosion) 
- Definitions need to be much simpler, currently too hard.  

 

- SEQ Water has a resource that could be used instead, it shows a more visual approach and can be used to update the piece, albeit 
with some simpler language choices.  

Field Sketch 

- Make a list of flora and photos to accompany it.  
- Sheet of terms.  

Cross Section 

 

- Could we just give a template without the measurements and have the students fill them in as they are given.  
- Have less measurements (river width, creek depth, creek width. 
- Which side is steeper.  

Source Booklet 

 

- Colour code the data of 2020 vs 2021.  

 

- Sources need to be simpler 
- Make the data and table (this year is this grade = this information. 
- Really liked the Source C as it was visual and cut up. 
- Some of the wording needs to be simpler.  

 

Action items Person responsible Deadline 

 Splitting into teams to work on and  
assessment. 

 to organize ASAP 

 Build resources Assigned teams In two weeks time. 

   

 

colleague

2 colleagues

applicant

2 colleagues

applicant

colleague

colleague

2 colleagues

applicant

Adjusted tasks 1 and 2
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The Health of  Creek - Water (Slide 3) 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
From this information, do you think the creek is healthy or unhealthy? 

 
 
 

  Healthy Creek  Unhealthy creek 

W
at

er
 C

lo
ud

in
es

s 

 

 
 

□ The water is clear  
– I can see rocks at the bottom. 

 
 

 

 
 

□ The water is muddy  
– I can’t see rocks at the bottom. 

W
at

er
 M

ov
em

en
t 

 

 
 

□ The water is moving  
– I can see and hear it moving 

 

 

 
 
 

□ The water is not moving  
– I can’t see or hear it moving 

 

Li
tte

r i
n 

W
at

er
 

 

 
 

□ The creek is clean  
– I can’t see litter in it 

 

 

 
 

□ The creek is dirty  
– I can see litter in it 

 

Sm
el

l o
f t

he
 C

re
ek

 

 

 
 

□ The creek is not smelly  
 

 

 

 
 

□ The creek is smelly  
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The Health of  Creek - Plants (Slide 4) 
 

Using the pictures below, identify the native and exotic plants you see in  Creek. 
 

Tally up how many you see of each. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
A creek full of native plants is healthy. 

 
A creek full of exotic plants is unhealthy. 

 
From this information, do you think  Creek is healthy or unhealthy? 

 
 
  

 Native Plants 

 

 
 
 
 

Brisbane Lily 
 
 
 

= _________ 
 

 

 
 
 

Weeping 
Bottlebrush 

 
 

= _________ 

 

 
 
 

Broad-leaved 
paperbark 

 
 

= _________ 

 
 

 
 
 
 
 

Brisbane Wattle 
 
 
 

= _________ 

 Exotic Plants 
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The Health of  Creek - Litter (Slide 5) 
 

As you walk through Creek, take a photo of the litter you see. 
 

Using the pictures below, identify the types of litter you saw on your walk. 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

 
 
 

A creek with lots of litter is unhealthy. 
 

A creek with little to no litter is healthy. 
 

From this information, do you think  Creek is healthy or unhealth.
  

 
 

 
 
 
 

Yes           No 
 

 

 
 

 
Yes           No 

 

 
 
 
 
 

 
 
 
 
 

Yes           No 
 

 
 

 
 
 

Yes           No 
 

 
 
 

 
 
 

Yes           No 
 

 

 
 
 
 

 
Yes           No 

 
 
 

 
 
 
 

Yes           No 
 

 
 

 
 
 

Yes           No 
 

 
 

 
 

Yes           No 
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Qualitative Observation 
“Qualitiessee with your eyes” 
 
 
Aquatic Life Requirements met (Yes/No) 
 
 
 
Draw what you see  water. 
  

in the
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Guidelines for Geography Report Writing 
To complete the inquiry, you are to write your findings into a report using the Guidelines provided. 

 
1. A Title page - includes the title of your report, your name, subject, name of your teacher and due 

date. An illustration related to the topic is optional. 
 

2. Table of Contents – a list of all section of your report from list of tables and figures to 
bibliography. The page numbers are listed vertically (in a straight line) on the right handside. 
E.g. Table of Contents Page  

Introduction 1 
 

 
 

3. Introduction -1 paragraph which outlines the topic and aims of your report (hint: the words topic 
and aims should be written as subheadings of the introduction).  

 
 
 

4. Evidence and Interpretation 
 Define and describe the location.  
 Identify all the evidence you have found that establishes whether the creek is 

healthy or not, for example rubbish, water pollution, lack of native plants and 
number and type of insects. 

 Decide if the creek is healthy or not.  
 These findings must be based on data collected from your field trip. You must 

refer to the evidence which supports your findings, for example: ‘From the 
research, it is revealed that…’ 

 
 

 
5. Conclusion – Based on the data collected determine whether the creek and surrounds are healthy.  
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